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1 Key Person 
Practitioners have a responsibility to engage with every unique child and family in 
the setting. They are supported to carry out their role as an authentic key person 
supporting children regular attendance. 

2 Transitions 
Transitions within and between settings/schools are well planned to ensure children 
and parents are prepared and supported for the next stage in their child’s 
development. 

3 Self-regulation  
Practitioners understand and are confident to promote children’s self-regulation, 
i.e. the conscious control of thought behaviour and emotions. 

4 
Enabling 

Environment 
Both the indoor and outdoor environments are adapted to meet the needs, interests 
and Characteristics of Effective Learning of all the children in the setting. 

5 
Welfare and 

personal 
development 

Practitioners seek ways to support and guide children to independently develop 
health awareness and keeping themselves safe.  

6 Diversity 
The setting understands and supports the unique child’s needs, children learn to 
respect and celebrate differences and contribute to the wider society and life in 
Britain.  
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1. Key Person 

 
Practitioners have a responsibility to engage with every unique child and family in the setting. They are supported to carry out their role as an authentic key person 
supporting children regular attendance. 
July 2016 
December 2016 
June 2017 
November 2017 

Minimal Established Aiming Higher 

The key person system helps children form secure 
attachments. 
 
Parents meet their child’s key person prior to the 
child starting and opportunities are offered to develop 
partnerships.  
 
Practitioners encourage engagement with parents 
and the wider community in order to support the 
unique child. 
 
Practitioners offer support to parents about learning 
in the home environment.  
 
 
 
Practitioners have good understanding of how to 
carry out the key person role. 
The key person is aware of patterns of absence and 
promotes good attendance. 
 

A highly effective key person system ensures 
children form secure emotional attachments. 
 
A range of opportunities are offered for the key 
person and parents to meet and further develop their 
relationship. 
 
Practitioners are highly effective at engaging with 
parents and the wider community in order to support 
the unique child. 
 
Practitioners provide tailored non-threatening support 
and advice to parents about learning in the home 
environment.  
 
 
Practitioners are up to date and have on-going 
professional development to enable them to carry out 
their role as a key person. The key person actively 
seeks engagement around non-attendance. 

All key persons are consistently responsive and 
sensitive to emotional and social needs.  
 
A home visit is offered where possible. The key 
person is able to skilfully develop the relationship 
with a wide range of parents. 
 
All key persons are consistently responsive and 
sensitive to a wide range of families and their 
community. 
 
The key person understands and respects the child’s 
home experiences, building upon and offering fun 
playful ideas to extend learning and development. 
 
All key persons have high expectations for all 
children and actively seek further knowledge and 
skills to effectively support the children in their care. 
Where children’s attendance is poor, practitioners are 
skilled in intervening and helping to find solutions. 
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1. Key Person 
 
Practitioners have a responsibility to engage with every unique child and family in the setting. They are supported to carry out their role as an authentic key person 
supporting children regular attendance. 
 

Evidence: 
 July 2016 
Updated December 2016 
November 2017 
Each child is assigned a keyperson before attending the setting as well as a buddy Keyperson in their absence. Parents and carers are informed of who their child’s 
keyworker is first via a slip in the child’s drawer and then with a follow up welcome email from the keyperson to introduce themselves and offer support. Where possible 
children start on a day that they keyperson is working and this helps to form good attachments. We offer home visits and visits to the setting to all families which gives us 
a chance to observe the children before they start and get to know them a bit, using both our observations and information from parents and carers. 
The whole team are really committed to continuous professional development and we use the training budget to develop individual skills then ask whoever attended the 
training to cascade this down to other staff via team meetings and professional days, management also monitor the impact of training and research via supervision 
meetings. 
Practitioners in the setting make time to get to know children and their families, making sure we are open and friendly and always make time for either formal or informal 
chats. We make the office available when needed for confidential discussions and if we are unable to talk to a parent due to time constraints we ensure we arrange an 
alternative time. 
We have also this term introduced a system for monitoring absences, these are documented and chased up with parents as well as analysed for trends and concerns. 
All children now have a home visit before attending the setting. 
Staff are becoming more and more skilled at building relationships with parents and are more confident now to tackle any issues themselves rather than refer to a manger 
where appropriate. The most recent parent questionnaire shows that parents have increasing confidence in the setting and it’s staff and committee this year. 

Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal Established Aiming Higher 

 July 2016  

 December 2017  

 June 2017 November 2017  
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2.  Transitions 
Transitions within and between settings/schools are well planned to ensure children and parents are prepared and supported for the next stage in their child’s 
development. 
Updated July 2016 
December 2016 
June 2017 
Nov 17 
 

 Minimal Established Aiming Higher 

Practitioners are mindful of children’s safety and 
welfare during arrival and departure. 
 
 
Every child is greeted individually by name, using the 
child’s home language to say ‘hello’. Parents are 
welcomed into the setting. 
 
Children move freely between activities throughout 
the session/day. 
 
 
Transitions are facilitated by contact between 
practitioners within and beyond the setting.  
 
 
 
Parents are involved in sharing information about 
their child at points of transition. 
 
 
 
 
 

Clear roles and responsibilities are in place and 
robustly followed. 
 
 
Parents and children are warmly greeted and 
parents are encouraged to spend time in the 
room/setting on arrival and at departure.  
 
Daily routines promote smooth transitions between 
activities and areas. 
 
 
Transitions are well planned with the child, their key 
person and other practitioners within and beyond the 
setting to ensure continuity of personal development 
and welfare. 
 
Parents are supported and encouraged to share 
experiences and information at points of transition. 
 
 
 

Practitioner skilfully plan for transitions at the start 
and the end of the day supporting children’s 
behaviour and welfare in partnership with parents. 
 
Where children are not fully settled, they and their 
families are sensitively supported, using a range of 
strategies. 
 
The environment supports seamless transitions 
between activities and areas, promoting children’s 
independence and self-regulation.   
 
Transition is a process rather than an event which is 
carefully planned with the child, their key person and 
other practitioners within and beyond the setting. 
 
Parents are embraced as partners in information and 
experience sharing at points of transition. 
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2.  Transitions 
Transitions within and between settings/schools are well planned to ensure children and parents are prepared and supported for the next stage in their child’s 
development. 
 
 

Evidence: 
July 2016  
December 2016 
June 2017 
November 2017 
The times surrounding pick up and drop off can be incredibly busy for us as all children are dropped off and collected at the same time. We need to have a member of 
staff on the door to let people in as well as sign children either in or out on the register, we then have someone who can help to support children with taking coats off or 
hanging bags up at drop off time as well as someone in the room to greet and engage with children as they come in to play, or chat to parents if needed. At pick up we 
also ensure everyone knows who has accident forms to sign or if there are any issues from the day to discus with parents and make sure staff know who will talk to each 
parent at that time. It can be hectic but due to the nature of the setting and sessional care the busy times are fairly unavoidable so we do our best to manage them as a 
team. Recently we installed a post box for parents to drop forms, fees etc into as this was taking the attention away of the person on the door who needs to keep 
focussed on children coming in and out for safeguarding. Having an additional member of staff in the room has helped with this in the last term. We have now introduced 
a staff member going outside to talk to parents and see if there is anything they want to let us know about and to update them on anything we need them to know about 5-
10 minutes before a session starts and ends which has been well received by parents. 
We do our best to make settling in a sensitive and smooth as possible, we talk to parents about how they would like to do it, if they would like to stay or just leave for 
example, we update parents on how the child is after they have left where possible and ensure there are activities the child will enjoy on their first day if we can and that 
their keyperson is there to help settle them in. We have also this term introduced a home box which we used for a particularly unsettled child and this has worked well so 
we are discussing doing this for all new starters now and the logistics of how this will work and how we will store them. 
We have a fairly relaxed routine for the day and like to keep it as flexible as we can and adapt to the children’s needs and interests and any unforeseen changes (like the 
weather). Snack is rolling so that children do not all need to stop at the same time but can come when ready. We have free flow inside and out so that children can move 
between areas and activities as they please. Some activities are more adult led and require support from a staff member while others are free for children to come and go 
from as they please. Staff are aware of which activities need to be adult led or done as a whole group on the carpet via colour coding on the planning, the manager in the 
room is responsible for allocating which staff member will be responsible for different activities, this is also made available to parents on the parent info board. 
We work closely with the school in the summer term and throughout the year to aid transitions and have shared garden time as well as story sessions from the foundation 
stage teacher in both the school classroom and sunshine room where we are based. We have also this term gone to the harvest festival assembly so that the children 
can begin to see what is involved in assembly time as well as going along to watch the children in Key stage one, many of whom they know from last year, perform their 
nativity in the school hall. Information on development is shared with school as well as any safeguarding concerns or documents, the setting manager and foundation 
stage teacher meet in the summer term to discuss the children moving on to school, their interests, personalities and development and we would now like to do this with 
other schools that children go on to as well as Duxford school, this potentially would be done via telephone though. 
We are also trialling this term contacting children’s keypeople where they attend two or more settings around the time we do their summative assessment at the end of 
each term, to discuss the assessment and any areas of concern we may have as well as any ideas they are developing in their setting and their next steps for those 
children so we can work more collaboratively with other settings who share children with us. This has now developed further and staff use a form to document contact 
with key people at other settings.  
For transitions we have also started to annually do a parent workshop around school readiness in collaboration with information from foundation stage teachers and 
looking at what parents can do at home to support this as well as what we and schools do. This had a presentation and hand outs as well as follow up on individual 
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questions. We co-ordinate and plan transitions with schools once we know where children will be going and make sure we speak to school staff any individual needs a 
child may have. 
 

Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal Established Aiming Higher 

 July 2016  

 December 2016  

  June 2017 November 2017 
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3.  Self-regulation  

Practitioners understand and are confident to promote children’s self-regulation, i.e. the conscious control of thought behaviour and emotions. 
Updated July 2016 
December 2016 no change 
June 2017 

 Minimal Established Aiming Higher 

Children form attachments, and their needs are met. 
Children respect each other and are aided to make 
their own decisions and choices. 
 
 
 
Practitioners listen to and encourage children to talk. 
There is a calm atmosphere with consistent 
boundaries which support children to develop 
appropriate behaviour. 
 
Practitioners support children to understand emotions 
and get on with others. 
 
 
Children are taking appropriate risks and are not 
afraid to make mistakes. 
 
 
Practitioners provide opportunities for children to 
understand and name the range of emotions. 
 

Children form secure emotional attachments, are 
becoming independent and may seek support. 
Children experience sensitive, responsive and 
stimulating relationships, especially the youngest age 
group. 
 
Children display evidence of positive relationships 
with adults and peers. They are encouraged to 
practise social skills and work together to solve 
problems and will sometimes self-regulate. 
 
Practitioners model interactions and conversations, 
show genuine interest and encourage children’s 
thoughts and ideas. 
 
There is a calm atmosphere with consistent 
boundaries which support children to develop 
confidence and independence. 
 
Practitioners support children to express their 
emotions and seek support in a range of situations, 
e.g. conflict with others/ sharing, 
Children’s confidence and ‘can do’ attitude motivates 
them to direct their own learning and development. 
 

Children have formed secure emotional attachments, 
and older children are independent and know when to 
seek support. 
 
 
 
Children have positive relationships. They show 
awareness of others and self-regulate. 
 
 
 
Practitioners extend children’s language and thinking, 
clarifying ideas, giving children time and adding 
comments. 
 
There is a calm, purposeful atmosphere with 
consistent boundaries, which supports children to 
become emotionally resilient. 
  
Practitioners tune into children, they facilitate ways so 
that children are encouraged to find their own 
solutions to conflicts. 
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3. Self-regulation 

 
Practitioners understand and are confident to promote children’s self-regulation, i.e. the conscious control of thought behaviour and emotions. 
 
 

Evidence: 
Updated: July 2016 
December 2016 
June 2017 
Nov 17 
The children who are now moving on to school have lots of confidence and are mostly independent in the setting and will sometimes support younger children. They like 
to let others know the rules and agreements within the setting too. 
Children have strong relationships with the other children, their keyworkers and all staff. Our administrator, although not “in room” staff makes an effort to engage with the 
children and learn their names when she is occasionally in the room, all staff have warm, loving relationships with the children and children are confident to ask for help 
and support when needed. 
Children are given lots of opportunities to practice social skills, staff role model social skills at lunch times and eat with the children, chatting about the morning while they 
do. We also have lots of games that require turn taking and sharing and children are now beginning to manage this themselves using the sand timer. The atmosphere is 
not always calm and the team have identified behaviour management as an area of development that we would like to work on and we hope to implement some new 
strategies in the next academic year. I am trying to source some behaviour management training for the whole team to attend too. Training has not been available but two 
staff members have very recently attended effective engagement training and have come back from that with some good ideas which they will cascade down to the rest 
of the team at a meeting soon. We are also hoping that observing and completing the SSTEW scale we will be able to highlight more specific areas for development and 
make an action plan from there that all staff can be part of. 
The SSTEW scale has now be completed and will be reviewed annually. This was an enormously helpful task for the entire team and really helped to highlight our 
strengths in interacting with children sensitively and thoughtfully and that each child is given the time and care they need with encouragement to make their own decisions 
and support to take on challenges and extend learning. All members of the team showed areas of strength and were able to support each other. The action plan 
developed by management for this is available on the setting’s website for any interested parties to see. Areas that scored the highest mark of 7 were “self regulation and 
social development”, “planning for small group & individual interactions/adult deployment” & “staff support children’s language”. We also identified areas we could develop 
and have put an action plan in place which will be reviewed at the end of July 2017, the areas with the lowest scores were “ encouraging sustained shared thinking 
through storytelling, sharing books, singing and rhymes” & “encouraging sustained shared thinking in investigation and exploration”. 
Staff act as role models for language and interaction and we hope to develop these skills in the next term through some peer to peer and shared 
assessments/observations which will hopefully highlight any areas for staff to develop. 
On our professional day in January the whole team will be attending Makaton training with the hope of implementing this in the setting more meaningfully as we have a 
few non-verbal children and several with speech delays and we feel that all children will benefit from the introduction of Makaton to the setting and can teach each other 
the signs which we hope will become an everyday part of story and song times within the setting as well as other routine times throughout the day. 
We try to encourage children to be as independent as possible in the setting and resolve their own conflicts with support where needed, we have also been working on 
helping children to name their emotions and think about how they can understand them and the affects they have on others, through both activities and general chat 
throughout the day and as incidents arise. Children use a sand timer for sharing resources where there is a limited supply and our older children especially are confident 
to do this without adult support. 
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Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal  Established Aiming Higher 

 July 2016  

 December 2016  

  June 2017 Nov 17 
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4. Enabling Environment 

 
Both the indoor and outdoor environments are adapted to meet the needs, interests and Characteristics of Effective Learning of all the children in the setting. 
Updated: July 2016 
December 2016 no change 
Nov 17 

 Minimal Established Aiming Higher 

The environment is inviting and 
appropriately organised to meet the needs 
of children. Practitioners have 
understanding for providing for the 
Characteristics of Effective Learning. 
 
 
Adaptations enable children with SEND to 
access activities and routines. 
 
 
 
 
Resources are age appropriate and well 
organised so that children can access them 
independently. 
 
 
 
There are opportunities for both indoor and 
outdoor play with open-ended recourses. 
 
 
 

The environment is stimulating and welcoming and 
meets the developmental and learning needs of the 
children. The environment supports the motivation of 
children to engage readily with challenging opportunities, 
building on their Characteristics of Effective Learning. 
 
Adaptive equipment/furniture/resources are used 
effectively by adults to support the inclusion of children 
with SEND in routines and activities. 
 
 
 
Resources are effectively organised to maximise 
opportunities for play and ensure continuous and 
independent access for the children. 
 
 
 
There are opportunities during the day for children to 
move freely between indoor and outdoor spaces. 
Practitioners see the potential of the outdoor as a 
learning environment in itself. 
 

The environment is challenging, highly stimulating and very 
effective at meeting the developmental and learning needs of all 
children. 
 
 
 
 
The environment supports rich play, where children have 
sufficient open-ended resources to enable choice, control of 
space and time. They are supported by skilful and sensitive 
adults, thus supporting the Characteristics of Effective Learning. 
 
The environment provides challenge for all children, including 
those with SEND, fostering a culture of high expectations. 
Children are provided with first hand, new and unusual 
experiences, (provocations) that promote children’s 
Characteristics of Effective Learning.  
 
Children have the opportunity to move freely between indoor and 
outdoor spaces throughout the day. The outdoor space is truly 
valued and utilised as a unique environment. They can play 
outside in ways they are not able to do indoors and relish 
seasonal opportunities. 
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4. Enabling Environment 

 
Both the indoor and outdoor environments are adapted to meet the needs, interests and Characteristics of Effective Learning of all the children in the setting. 
 

Evidence: 
Updated: July 2016 
December 2016 June 17 
Nov 17 
We will over the summer holidays be having a re-vamp of the indoor area and hope to further enhance children’s experiences. We have free flow in and out so that 
children can follow their interests and we now plan for the characteristics of effective learning and have high expectations for the children, giving them challenge and fully 
supporting risky play. At our forest school sessions children get to experience another environment that is rich in learning opportunities as well as risky play, staff are 
trained to support this and enhance it through the forest school ethos. We encourage inquisitive minds and don’t just give children all the answers, we also encourage 
them to challenge themselves, knowing we will support them if they need us to. 
We have lots of open ended resources and activities where children can take the experience where they want to and we hope to start using our knowledge of schemas 
more next term too to further enhance the enabling environment. 
We try to offer as many new and exciting experiences as possible, this year we did a trip to the pantomime, which many children had never done before, going on the 
coach and walking through Cambridge to get there. We also try lots of interesting new foods as regularly as we can, for example we did the topic of “Europe” this half 
term where children joined in with a range of exciting activities and tried food from all over Europe. We have had visits from lots of people who help us so children could 
experience being in an ambulance and seeing how it all worked as well as learning about canine support, police officers and vets, all who visited the setting. 
Our outdoor area is open all the time, apart from during lunch as we all sit down together at that time. There are different play opportunities outdoors, with more chances 
to climb both the trees and some of the bigger apparatus, using steps/stairs, playing at height, having hidden spaces and more opportunities to move at speed, although 
we do not have that much space for that. Children go out in all weathers and love to jump in puddles when it gets really wet! 
We are also now working on a plan to ensure our continuous provision is kept up to date and interesting for children and we are discussing the budget for this with the 
committee at the next meeting in January. We are also in the process of developing a block play area within the setting. This has now been completed and is well used by 
all. 

Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal Established Aiming Higher 

  July 2016 

  June 2017 

  Nov 17 
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Welfare and Personal Development  
 

Practitioners seek ways to support and guide children to independently develop health awareness, and keeping themselves safe. 
Updated: July 2016 
December 2016 no change 
June 2017 no change 
 

Minimal Established Aiming Higher 

Meals/snacks are nutritious and appropriate 
substitutions are made for children with allergies. 
Water is available all the time. 
 
 
 
Children are given the opportunity to help with 
the preparation, serving and/or clearing away of 
meals and snacks. Children are encouraged to 
try different foods and have some understanding 
about healthy eating. 
 
 
Rest area and sleep routines are appropriate for 
all children. 
 
 
Children are offered varied stimulating and 
accessible physical activity opportunities both 
indoors and out. 
 
 
Children are encouraged to think about the 
importance of personal hygiene. 
 
Children are supported to recognise risks and 
dangers in order to keep themselves safe. 
 
 
Information about promoting children’s health is 
shared and given to parents. 

Meals/snacks are nutritious, well balanced, varied 
and all dietary requirements are age-appropriate 
and fully catered for. Children know they need to 
drink water regularly and it is readily available. 
 
 
Children are involved with the planning, 
preparation, serving and clearing away of meals 
and snacks. 
Their understanding about healthy eating is 
promoted through a range of activities e.g. growing 
vegetables and cooking. 
 
Children’s rest time is supported by sensitive 
practitioners. They know what each child needs 
e.g., comforter/soft toy. 
 
Children are physically active enabling the holistic 
development of their bodies and minds. 
 
 
 
Children are supported to understand the 
importance of personal hygiene. 
 
Children are empowered to assess risks and 
dangers to keep themselves safe. 
 
 
Information about promoting children’s important 
lifestyle messages and health are regularly shared 
with parents in line with current developments. 

Where possible, food products are often locally sourced.  Children 
experience a wide range of food and flavours that support an 
exciting and varied menu. Children know they need to drink water 
regularly and access it independently as required. 
 
Children are encouraged to eat a wholesome and nutritious diet, 
demonstrate understanding about healthy eating and know where 
the food they eat comes from. They are given frequent 
opportunities to be involved with the planning, preparing and 
purchasing. Food is diverse and seasonal opportunities are well 
used e.g. picking blackberries. Where there is a cook, they play a 
significant part in children’s lives in the setting.  
 
Rest and sleeping routines are flexible to support individual needs 
e.g. space and provision given for non-sleepers/early risers. 
 
 
Children are developing their understanding of the need for 
physical activity and how it effects on their body. Good habits and 
attitudes to physical activity are established enabling children to 
become healthy. 
 
Children fully understand and demonstrate the importance of their 
own personal hygiene. 
 
Practitioners allow and children are able and empowered to 
assess risks and dangers to keep themselves safe, including safe 
use of ICT. 
 
Practitioners maximise every contact with health professionals to 
influence families about healthy life styles. 
 



Personal Development, Behaviour and Welfare 

13 
Early Years Quality Framework     © Cambridgeshire County Council, 2016 

 
5. Welfare and Personal Development  

 
Practitioners seek ways to support and guide children to independently develop health awareness, and keeping themselves safe 
 

Evidence: 
Updated July 2016 
December 2016 
Nov 17 – no change 
Last year we had a water cooler installed and children soon picked up that they can access this freely and when they first come to the setting they earn that they need to 
get a clean cup, drink their water and then put their empty cup in the basket with the other dirty cups to be washed, in hot weather we encourage children to drink more 
and keep water and cups outside too so that children do not need to go inside and stop what they are doing to get a drink. 
We have a wide variety of snack choices and try to have seasonal produce where possible and try different foods from around the world, we have in the past had parents 
come in to share foods in line with celebration times and topics we have, as well as generally having a varied snack menu throughout the year including olives, houmus, 
dates, cheeses, a variety of fruit and vegetables, different breads etc 
We have also tried growing our own vegetables this year with some great results and the children enjoyed trying these. 
We ask children to help with snack preparation, including cutting their own fruit etc and sharing things out as well as pouring their own drinks. 
Children quickly get into the routine of washing their hands before eating and are reminded if they forget after using the toilet. We encourage them to be as independent 
as possible with this but support younger or less able children where needed. We often find that children who are new to the setting need more support initially to be 
independent with this but quickly pick it up and we explain why it is important to keep your hands clean and germ free. 
We have no designated sleep area in our setting and few children require a sleep once they attend preschool, those that do tend to choose the morning sessions so they 
can go home to sleep, we do however allow and encourage children to rest and sleep if needed in the quiet area on the sofas, we have blankets and teddies to help them 
feel settled too and encourage the other children to give them some space if needed. We usually only find this happens if children are unwell and their carers are then 
telephoned to collect them then. Through talking to parents and the getting to know you form we have when children start we find out about any comforters the children 
have, we gradually encourage children to attend the setting without them though ready for starting school. We are now looking at ways of developing the quiet area we 
have to ensure it feels separate from the setting and more secluded so children who need space can have it. We also have use of the dark den when needed too. 
We give the children many opportunities to engage in gross motor activities and physical development both indoors and outdoors and we hope to introduce daily yoga 
sessions too next year, giving children more awareness of their bodies and their mental wellbeing too. We talk to the children about the importance of being healthy on a 
daily basis and observe the effects it has on our bodies. We also role model healthy lunches and have a healthy lunches policy. 
We have a strong emphasis of supported risky play in the setting, this is particularly shown through our forest school sessions, the children also have access to kindle fire 
tablets where they can access the internet (with parental controls in place) as well as a range of apps that they use both independently and with adult support, we also 
use the interactive whiteboard to investigate things on the internet. 
We share information with parents and children from outside agencies surrounding health issues through email, like the guidance on scarlet fever, we also have a 
“PANTS” campaign each year where we focus activities on staying safe, safe adults, the NSPCC’s pants campaign, our bodies and what children should do if they do not 
feel safe, we make this fun and enjoyable for the children whilst sharing important messages about safety. We also share information from the campaign via email, hard 
copy and our facebook page for adults and encourage them to continue the message at home. This year we are also incorporating into our PANTS campaign 2 first aid 
sessions for children, we will be having external trainers in to teach the children basic first aid at a level appropriate to them which we hope will give children a greater 
knowledge of what to do in an emergency and how to look after themselves and others and having the confidence to do so. 

Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal Established Aiming Higher 
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  July 2016 

  December 2016 

  June 2017 Nov 17 

 
5. Diversity 

 
The setting understands and supports the unique child’s needs and is proactive in reflecting their local community and the wider society. 
Updated July 2016 
December 2016 
 

Minimal Established Aiming Higher 

Resources in the setting reflect positive 
diverse images in terms of culture, disability, 
ethnicity, faith and family composition and 
include non-stereotypical gender roles. 
 
The setting has a designated and trained 
ENCo and SENCo, where applicable, that 
liaises with and supports the key person. 
 
 
 
The ENCo and SENCo, where applicable, are 
aware of different groups attending the 
setting. 
 
Displays and attitudes in the setting reflect the 
community that the children come from and 
the wider society.  
 
 
The home life and the culture of each child is 
recognised and valued. 
 
 
Practitioners are aware of children’s home 
language and support this. 
 
Reasonable adjustments are made for 

Resources in the setting are regularly reviewed and refreshed 
in response to the needs and interests of children and families 
in order to reflect the local community and communities 
beyond their own. 
 
 
The setting has an ENCo, and SENCo, where applicable, with 
up-to-date, relevant training and all staff have equalities 
knowledge and use this in daily practice. They are confident 
and able to respond to questions and challenge inequalities. 
 
 
The ENCo and SENCo, where applicable, supports the 
analysis of different cohort groups attending the setting. 
 
 
Displays and attitudes are inclusive, inform and promote 
positive attitudes and expectations. They challenge negative 
stereotypes in the setting and actively reflect the community 
and wider society that the children come from. 
 
The home life of each child is respected, celebrated and 
valued.  
 
 
There are a range of languages displayed in the setting; 
practitioners know key words of children home language. 
 

There are a range of experiences and opportunities to promote 
and challenge children’s understanding of diversity.   
 
 
 
 
The ENCo and SENCo, where applicable, has an active role in 
promoting diversity e.g. contributing to staff meetings, 
developing staff knowledge and purchasing new resources. 
They lead all staff to be confident to challenge discrimination 
and enable an inclusive ethos.  
 
The ENCo and SENCo, where applicable, monitors vulnerable 
children to ensure they make accelerated progress. 
 
Displays and attitudes are inclusive; they inform, promote 
positive attitudes and expectations and challenge negative 
stereotypes.  
 
 
The home life of each child is valued, promoted and respected. 
Practitioners are committed to and understand the UN 
convention of the rights of the child. 
 
Practitioner understand the significance and benefits of the use 
of the home language  
 
The setting looks ahead, and anticipates with children with 
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children with SEND. 
 

Practitioners are responsive to children’s individual needs, they 
place children with SEND and their families at the centre of all 
decision-making. 
 

SEND and what adjustments might need to be made to 
prevent disadvantage. The views, interests of the child and 
family are paramount.  

 
6. Diversity 
 
The setting understands and supports the unique child’s needs and is proactive in reflecting their local community and the wider society. 
 

Evidence: 
Updated july 2016 
December 2016 
June 17 
November 17 
We have an ENCo and two SENCo’s in the setting, the manager holds both qualifications and the setting senior preschool assistant is the extra SENCo. We find time is 
our biggest challenge in terms of ensuring the role is completed adequately, so from December 2016 there is now dedicated, paid time each month for these roles and we 
hope that this will help support the staff in those roles in finding the time to complete tasks and stay up to date. We use an equalities audit to monitor and review the 
impact the setting is having on equalities and we are now beginning to monitor the progress of different groups, although this is still a work in progress. We do as a team 
offer a range of diverse activities and celebrate other cultures through activities and everyday life. We invite parents and carers into the setting for special celebrations 
and to share their cultures, recently we have had a parent come in to make Chinese dumplings with the children, teach them to count in Finnish, introduce them to Polish 
games amongst other things. 
All staff have been made aware of their responsibility to challenge discriminatory behaviour and have been shown the predjudice related incident form and how to use it 
but the setting ENCo, these are now being effectively used. 
We aim to challenge negative stereotypes in the setting and had all female visits from “people who help us” this year, a paramedic, two vets and a police officer, our 
displays value diversity and we hope it is just part of life and not made to be something “special”. We talk to children about their similarities and differences through stories 
and activities and celebrate those differences. 
In June 2017 to coincide with the general election we had a polling station for the children to vote on what they wanted for snack, giving them all the pros and cons of 
each option and explaining the value of democracy and everyone’s right to vote. We also as part of the quality framework review have during sunshine time completed 
questionnaires with the children to ensure we got their voice when reflecting on practice within the setting, using a red, amber, green card system so that less confident or 
non-verbal children still had a voice and their opinions were heard. The results of the questionnaire were published with parents too, we intend to look at the children’s 
suggestions when planning for the coming year and when purchasing any new resources too. 
We display a range of languages around the setting in key areas and are doing our best to introduce Makaton as a way of communicating with non-verbal children and 
hope to attend some training on this soon.  
We always take into account children’s needs and consider food preferences and allergies at snack time as well as children’s abilities when planning activities. We make 
sure we find out as much as possible about children and their lives away from preschool so we can take all that into consideration. 
There is always areas we could improve on as our audit shows and we are hoping to update some of the setting resources over summer to reflect a more diverse 
community. 
We have now updated some of our displays and feedback form our recent survey shows that most parents feel we have a wide range of resources that reflect children’s 
needs on offer. The ENCo and SENCo’s now have designated time on each staff meeting agenda too so that they are able to feedback any updates or discuss any 
recent successes or areas for development in the setting. 
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Judgement and date: (please indicate current self-evaluation of this standard) 

Minimal Established Aiming Higher 

 July 2016  

 December 2016  

 June 2017 Nov 17  

 


